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	UNIT TITLE AND NUMBER: 8. PUSHING THE BOUNDARIES

	INTRODUCTION:
The boundaries to learning for disadvantaged older adults have many dimensions and are not always obvious or easily dealt with. They could be connected to the learner’s life context or related to stereotypes or perceptions that discourage or inhibit participation. The challenge for the adult educator is to reduce the effect of these barriers by forming and applying appropriate strategies. An effort must be made to broaden the vision of learners, trainers and providers of what group learning should be and can accomplish. The aim of this unit is to illuminate the changes that are needed to make learning engaging and successful.


	LEARNING OUTCOMES: 

After studying this unit, participants will be able to:

· Identify and analyse boundaries to engagement in learning

· Develop skills to minimise the effect of boundaries
· Identify ‘room for manoeuvre’ within boundaries

· Develop strategies for moving boundaries
· Apply solutions that demonstrate ‘pushing the boundaries out’
· Develop their own self-esteem as trainers.


	UNIT CONTENT 
	

	A. Definition of boundaries
The following activity will explore the barriers adult educators face in learning processes addressed at older adults.  An attempt will be made to approach the issue through the application of the Aesthetic Experience method, by using a work of art as a stimulus for further elaboration of the subject. 
Activity based on “Critical and Creative Learning through Aesthetic Experience
”

(The activity is divided in four steps. The answers to the proposed questions are noted by the facilitator on the board or a flip chart and are visible during the entire process. During the first two steps, participants express their individual thoughts. During the other two, they work in small groups;  each group presents its ideas in the plenary. )
The photograph of an old man is introduced to the group ( ANNEX1). 
FIRST STEP
 Observation questions
Let your eye work for you. Be generous with your looking time. 

· What do you see?  
· Where and when could the scene be taking place?
· Is there something that puzzles you or upsets you?

· What feelings does this scene create for you?

· Try to describe the situation from the perspective of the older man.

SECOND STEP
Analytical questions
· Can you relate to the character portrayed?

· What could discourage him and keep him away from learning? 

· Do you believe he is a candidate for learning?

· What are the assets he could bring to the class?
   THIRD STEP
Taking it to a bigger scale
· How could you encourage him to participate?

· What do you consider to be your strongest skills as an educator in approaching such an individual?
· What are your weakest? 

FOURTH STEP

Reviewing the process

· Remember the process.
·  Re-experience, review and reflect on what you have discovered.  

B. Strategies for moving boundaries

The following activity is inspired by the works of Augusto Boal (Theatre of the Oppressed). Its aim is for educators to get a better understanding of how boundaries affect group learning in later life and how to develop strategies to deal with them.

Activity: Role playing

A description of roles is handed out (ANNEX 2); three volunteer participants are asked to act out the role of their choice. The rest of the participants observe the scene and invent new ways of dealing with the situation at hand. When they feel they have an idea of how to change the events to effectively resolve the problem, they can call out ‘freeze’ and jump in taking the place of the Protagonist Educator. 
The facilitator acts as a mediator for the group.
C. Elaboration of findings – Group discussion
The previous activities are followed by a group discussion focusing on the overriding boundaries and the most creative ways of dealing with them. The facilitator notes on the board in two separate columns (boundaries/ strategies).
Take time to reflect on the process. Write a small note to take with you… 
1. “What am I taking with me from today’s group discussion?” 
2. “What can I use for me in the future?
	


� Aesthetic Experience -a notion understood as the systematic exploration of artworks- can contribute by unearthing integrated knowledge, encompassing critical, reflective and affective dimensions of learning.  Such an experience enlarges the perspectives for approaching the processes and the phenomena, for “seeing” them from a different point of view, for deepening aspects beyond appearance and for better understanding causal conditionings (Kokkos, 2010). For more information on this methodology, visit Development of Innovative Methods of Training the Trainers  http://artit.eu/ 








